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Grammar-translation method

Abstract : The grammar translation method is a method of teaching foreign languages derived
from the classical (sometimes called traditional) method of teaching Greek and Latin. In
grammar-translation classes, students learn grammatical rules and then apply those rules by
translating sentences between the target language and the native language. Advanced students
may be required to translate whole texts word-for-word. The method has two main goals: to
enable students to read and translate literature written in the target language, and to further
students’ general intellectual development.

Research : There are two main goals to grammar-translation classes. One is to develop
students’ reading ability to a level where they can read literature in the target language. The
other is to develop students’ general mental discipline. The users of foreign language wanted
simply to note things of their interest in the literature of foreign languages. Therefore, this
method focuses on reading and writing and has developed techniques which facilitate more or
less the learning of reading and writing only. As a result, speaking and listening are overlooked.

Grammar-translation classes are usually conducted in the students’ native language. Grammar
rules are learned deductively; students learn grammar rules by rote, and then practice the rules
by doing grammar drills and translating sentences to and from the target language. More
attention is paid to the form of the sentences being translated than to their content. When
students reach more advanced levels of achievement, they may translate entire texts from the
target language. Tests often consist of the translation of classical texts.

There is not usually any listening or speaking practice, and very little attention is placed on
pronunciation or any communicative aspects of the language. The skill exercised is reading, and
then only in the context of translation.

The method by definition has a very limited scope. Because speaking or any kind of
spontaneous creative output was missing from the curriculum, students would often fail at
speaking or even letter writing in the target language. A noteworthy quote describing the effect
of this method comes from Bahlsen, who was a student of Pl6tz, a major proponent of this
method in the Y 3th century. In commenting about writing letters or speaking he said he would
be overcome with "a veritable forest of paragraphs, and an impenetrable thicket of
grammatical rules."

Though it may be true to say that the Grammar-Translation Method is still widely practiced, it
has no advocates. It is a method for which there is no theory. There is no literature that offers a
rationale or justification for it or that attempts to relate it to issues in linguistics, psychology, or
educational theory.



adliea (9

Goe () 4r ) Aen i g 5 g () 50 48 gl L ol des 5 ) s g ) 2les e (550 505 T oA
50 (L)L Leune 1l 518 5 35 o sledi g b ) las SllS 3 5e 50 Caan ) 5 ke gl L2l a5
Gl 4y alea ) anlie QIS peai 4 b Al (el 5 G Slase 3k L) 4 Cumaa LS )0 25l 5 4
S 3 Ll dea i ) ilegds ) ) salpl A 1 S e 43l 5 (Se RAIK

) (558 e e 4y & gaaie (g ) ¢ (il ) ISG ) sdliil pae 5 S g 5B A 4y (Bg ) ool 1 R
AL il Gy 3] Caan cl 4o M8l s 0l GoSal 4 4 Al a9 0l R Tl Cnl G 0
A8 e s s e B oS Aa i s asd 5 do) O O Aes i pde (L) Dl pslie (gealdind g 03 il

VA ke aiies Gig ) Jsmal IS sk 4

AR e G ea e Gl 4 T ania () el -

Asdica G )Xo ey Silea 5 &3 g Lasé -

diedoa g 4%l el (a4 5 el R 5 alae G a5 )i JolS a4 ales a1 sl les -
LNk e o (5 UK O lge i 0 g

35 ga A ) ) sel a4y (s S L Ll 500 Gl 4 2 s5e 311 (US40 o o )l ) ) e 4 50l R -
gl a4l G a8 5 (5 5bdae Bk ) e GUSS NS a Ty Ll RIS D11 (5 el 8 e a8 o) el il

sl Cp Jalsi 5} dlaal Gyl el 5 il (pinan, 21 e 48] ) e i L b o) sladl ¢y gaat 3yl 3) il -
_A.'m)g‘;n 4_‘1\)\

g o 03ld i sal llae (S0 5 ol 5 s U (sl S jlen (s lE g Clen s sdle -

Asdign 01y (3l Cuaa) " el Ay (g Cpl 3 cdan i el 8 (g A -

35a yslaie JE (g 02,80 8", ot Slae dan i " Cad 458,81 8 a8 de S Jeal (KU e (g 3 -
4 8a 3 gl U 35 e LI () 3 sal Gl S 508 by 4u, S saldinl o Gl ) Al 50k gl ) 48 A
a3 () 4 48 25 e Al A Ll 51 (U158 ol 4n ey (81 s 288 ealiitadd i) (5 ) A (sl e i L)
Lol 5 dan i -yl 8 (s L dnlia )25 00 50 038 (51 0y slae (sl S i) gl il 5 alaa Lol 5o 2w " s
Caal acSG /')_)3

W\J}A]u&}b —JJATUA.I\JJ YJ:.A -J_,A‘L)SAJ\J“)JA‘U».\\J -(JM Oy a4 ‘;&Jf‘ Uigy U:I\JJ &‘;&JF -l -
Ol b Al Sl 8 58S 5 S8 A — (s laid — )8 L O lee Jlea B (5 v S e adfiees (g ) )3 -

.%‘wﬁa@)ﬁﬁwﬂsﬁ@@}@%a&\,ﬁj\jawwqﬁj

O sal Gl 43 28 e 23l |y 0l 5 sal il lalill alas 368 4S den 5i— el R gy YA Ly (g, 0l -
ilad =3l |y 3 A Clalind) (lda sa 3 gdi e 0203 i) al



Direct method

Abstract : Direct method is a method of teaching language directly establishing a direct or
immediate association between experience and expression,between the English word,phrase or
idiom and its meaning through demonstration, dramatization without the use of the mother
tongue. This method was an answer to the dissatisfaction with the older grammar translation
method, which teaches students grammar and vocabulary through direct translations and thus
focuses on the written language.

Research : The direct method of teaching, which is sometimes called the natural method, and is
often used in teaching foreign languages, refrains from using the learners' native language and
uses only the target language.

In general, teaching focuses on the development of oral skills. Characteristic features of the
direct method are:

-Teaching concepts and vocabulary through pantomiming, real-life objects and visual materials.
-Teaching grammar by using an inductive approach (i.e. having learners find out rules through
the presentation of adequate linguistic forms in the target language).

-Centrality of spoken language (including a native-like pronunciation)

-Focus on question-answer patterns

Direct method aims to build a direct relation between experience and language, word and idea,
thought and expression.

-This method intends that students learn how to communicate in the target language.

-This method is based on the assumption that the learner should experience the new language
in the same way as his/her mother tongue .

Essentials of direct method are :

-No translation

-Concepts are taught by means of objects or by natural contexts

-Oral training helps in reading and writing

-Grammar are taught indirectly

Techniques : Question answer exercise : The teacher asks questions and the student answers.
Dictation : The teacher chooses a grade appropriate passage and reads it aloud.

Reading aloud : The students take turn reading sections of a passage, play or a dialogue aloud.
Student self — correction : When a student makes a mistake the teacher will offer him/her
second chance by giving a choice.

Conversion practice : The students are given an opportunity to ask their own questions to the
other students or to the teacher, because, there is a teacher-learner interaction, as well as



learner-learner interaction.
Paragraph writing : The students are asked to write a passage in their own words.

The major advantages of this method are :

- Facilitating understanding of language : it helps to understanding of language becomes easier
due to the inhibition of the linguistic interferences of the mother tongue . It establishes
thedirect bond and helps in understanding directly what he hears and reads.

- Improving fluency of the speech : If the student gets fluency of speech it results in easy writing
and it tends to improve expression incomes speech and expression in writing, it is the quickest
way of learning and expanding vocabulary.

- Aiding reading : The reading of language becomes easy and pleasant and helps in promoting a
habit of critical study.

- Improving to develop language sense.

- Is based on full of activity so,it is very interesting, exciting.

- Emphasizing on the target language, so it helps the pupil to express their thoughts and
feelings directly by the English without the usage of mother tongue.

- LSRW are developed.

- Helping in bringing the words of the passive vocabulary into active vocabulary.

- Helping in proceeding the English language from particular to general,it bridges the gap
between the practice and the theory.

- Making use of audio-visual aids and also facilates reading and writing.

- Facilitating alertness and participation of students

Procedure : Classroom instructions are conducted exclusively in the target language.

- Only everyday vocabulary and sentences are taught during the initial phase; grammar, reading
and writing are introduced in intermediate phase.

- Oral communication skills are built up in a carefully graded progression organized around
guestion-and-answer exchanges between teachers and students in small, intensive classes.
- Grammar is taught inductively.

- New teaching points are introduced orally.

- Concrete vocabulary is taught through demonstration, objects, and pictures; abstract
vocabulary is taught by association of ideas.

- Both speech and listening comprehensions are taught.

- Correct pronunciation and grammar are emphasized.

- Student should be speaking approximately A+ 7 of the time during the lesson.

- Students are taught from inception to ask questions as well as answer them.
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Audio-lingual method



Abstract : The audio-lingual method is a style of teaching used in teaching foreign languages. It
is based on behaviorist theory, which professes that certain traits of living things, and in this
case humans, could be trained through a system of reinforcement—correct use of a trait would
receive positive feedback while incorrect use of that trait would receive negative feedback. This
method was developed in an attempt to address the perceived weakness of the direct method.

Research : Audio-lingual approach to language learning was similar to another, earlier method
called the direct method. Like the direct method, the audio-lingual method advised that
students be taught a language directly, without using the students' native language to explain
new words or grammar in the target language. However, unlike the direct method, the audio-
lingual method doesn’t focus on teaching vocabulary. Rather, the teacher drills students in the
use of grammar.

Drills and pattern practice are typical of the Audiolingual method. These include :
Repetition: where the student repeats an utterance as soon as he hears it
Inflection: Where one word in a sentence appears in another form when repeated
Replacement: Where one word is replaced by another

Restatement: The student re-phrases an utterance

Lessons in the classroom focus on the correct imitation of the teacher by the students. Not only
are the students expected to produce the correct output, but attention is also paid to correct
pronunciation. Although correct grammar is expected in usage, no explicit grammatical
instruction is given. Furthermore, the target language is the only language to be used in the
classroom. Modern day implementations are more lax on this last requirement.

Dialogs are the main features of the audio lingual syllabus and they form the important media
for instructions in the method.

Dialogues are the chief means of presenting language items .They provide learner an
opportunity to practice ,mimic and memorize bits of language.

The Language Laboratory is introduced as an important teaching aid.
Mother tongue is not given so much importance .

The dialogue should be presented as a story,in foreign language , using simple language.



Explanation of the meaning of some of the new words and expressions that will appear in the
dialogue through gestures, visual aids , use of synonyms,. The idea is to teach the content in the
story form.

Different role play is used to present the dialog .

Without stopping going through the dialogue to now how entire conversation sounds at normal
rate of speed.

For better comprehension having a program based on true -false activity .

Repeating the entire dialogue at normal rate of speed without interruption .This time having
students close there eyes to eliminate distraction, increase listening concentration .

Giving a listening comprehension test.

At this point, periodically,listening comprehension practice can be given using dialogues from
other courses of study,recorded materials which contain,for most language from previously
learned by the students. The speaking practice would begin after listening comprehension.The
student would ready to speak at this time.Speaking practice proceeds according to sequence .

Pattern practice based on material taken from the dialogue .
Mimicry practice of the dialogue itself

Performance of the dialogue in front of class and at seats with students changing roles and
partners from time to time.

Memorization of dialogues techniques suggested here represent an approach that will enable
student to memorize larger segments at a time and to perform dialogues as a whole with more
confidence.In the meantime if teachers are willing to use their imagination and experiment
with new techniques many ways are found to emphasize the audio in the audio-lingual method.

The aural-oral skills is used systematically to emphasis communication .The foreign language is
taught for communication , with a view to achieve development of communication skills.

The teaching is emphasized to learner through more practice. Practice is the device in the audio
lingual method by which the in- taking of language takes place.Every language skills is the sum-
total sets of habits which learner is expected to acquire.Practice as a whole, therefore iS central
to all the contemporary foreign language teaching methods .And with audio-lingual method it is
added with stress.
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Silent Way

Abstract : The Silent Way is a language-teaching method created by Caleb Gattegno that makes
extensive use of silence as a taching technique. The method emphasizes learner autonomy and
active student participation. Silence is used as a tool to achieve this goal; the teacher uses a
mixture of silence and gestures to focus students' attention, to elicit responses from them, and
to encourage them to correct their own errors. Pronunciation is seen as fundamental to the
method, with a great deal of time spent on it each lesson. The Silent Way uses a structural
syllabus and concentrates on teaching a small number of functional and versatile words.
Translation and rote repetition are avoided, and the language is usually practiced in meaningful
contexts. Evaluation is carried out by observation, and the teacher may never set a formal test.

Research : One of the hallmarks of the Silent Way is the use of Cuisenaire rods, which can be
used for anything from introducing simple commands . The method also draws on color
associations to help teach pronunciation; there is a sound-color chart which is used to teach the
language sounds, colored word charts which are used for work on sentences, and colored Fidel
charts which are used to teach spelling

Procedure : The general goal of the Silent Way is to help beginning-level students gain basic
fluency in the target language, with the ultimate aim being near-native language proficiency
and good pronunciation. An important part of this ability is being able to use the language for
self-expression; students should be able to express their thoughts, feelings, and needs in the
target language. In order to help them achieve this, teachers emphasize self-reliance. Students
are encouraged to actively explore the language, and to develop their own 'inner criteria' as to
what is linguistically acceptable.

The teacher's task is to focus the students' attention, and provide exercises to help them
develop language facility; however, to ensure their self-reliance, the teacher should only help
the students as much as is strictly necessary Teachers will often give students time to correct
their own mistakes before giving them the answer to a question. Teachers also avoid praise or
criticism, as it can discourage students from developing self-reliance.

In the Silent Way students are seen as bringing a vast amount of experience and knowledge
with them to the classroom; namely, their first language. The teacher capitalizes on this
knowledge when introducing new material, always building from the known to the unknown.
The students begin their study of the language by studying its sound system. The sounds are
associated to different colors using a sound-color chart that is specific to the language being
learned. The teacher first elicits sounds that are already present in the students' native
language, and then progresses to the development of sounds that are new to them.

VY



These sound-color associations are later used to help the students with spelling, reading, and
pronunciation.

A word chart. Its color-coding enables the teacher to remain silent while students work out
pronunciation by themselves.

The Silent Way uses a structural syllabus. The teacher will typically introduce one new language
structure at a time, and old structures are continuously reviewed and recycled. These
structures are chosen for their propositional meaning, not for their communicative value. The
teacher will set up learning situations for the students which focus their attention on each new
structure. For example, the teacher might ask students to label a floor plan of a house in order
to introduce the concepts of inside and outside. Once the language structures have been
presented in this way, learners learn the grammar rules through a process of induction.

Translation and rote repetition are avoided, and instead emphasis is placed on conveying
meaning through students' perceptions, and through practicing the language in meaningful
contexts. In the floor plan example, the plan itself negates the need for translation, and the
teacher is able to give the students meaningful practice simply by pointing to different parts of
the house. The four skills of active listening, speaking, reading, and writing are worked on from
the beginning stages, although students only learn to read something after they have learned
to say it.

Evaluation in the Silent Way is carried out primarily by observation. Teachers may never give a
formal test, but they constantly assess students by observing their actions. This allows them to
respond straight away to any problems the students might have. Teachers also gain feedback
through observing students' errors; errors are seen as natural and necessary for learning, and
can be a useful guide as to what structures need more practice. Furthermore, teachers may
gain feedback by asking the students at the end of the lesson. When evaluating the students,
teachers expect them to learn at different rates, and students are not penalized for learning
slowly than their classmates.Teachers look for steady progress in the language,not perfection.

As the name implies, silence is a key tool of the teacher in the Silent Way. From the beginning
levels, students do 4+ percent or more of the talking. Being silent moves the focus of the
classroom from the teacher to the students, and can encourage cooperation among them. It
also frees the teacher to observe the class. Silence can be used to help students correct their
own errors. Teachers can remain silent when a student makes a mistake to give them time to
self-correct; they can also help students with their pronunciation by mouthing words without
vocalizing, and by using certain hand gestures. When teachers do speak, they tend to say things
only once so that students learn to focus their attention on them.
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A Silent Way classroom also makes extensive use of peer correction. Students are encouraged
to help their classmates when they have trouble with any particular feature of the language.
This help should be made in a cooperative fashion, not a competitive one. One of the teacher's
tasks is to monitor these interactions,so that they are helpful and do not interfere with learning

The silent way makes use of specialized teaching materials: colored Cuisenaire rods, the sound-
color chart, word charts, and Fidel charts. The Cuisenaire rods are wooden, and come in ten
different lengths, but identical cross-section; each length has its own assigned color. The rods
are used in a wide variety of situations in the classroom. At the beginning stages they can be
used to practice colors and numbers, and later they can be used in more complex grammar. For
example, to teach prepositions the teacher could use the statement "The blue rod is between
the green one and the yellow one". They can also be used more abstractly, perhaps to
represent a clock when students are learning about time.

The sound-color chart consists of blocks of color, with one color representing one sound in the
language being learned. The teacher uses this chart to help teach pronunciation; as well as
pointing to colors to help students with the different sounds, she can also tap particular colors
very hard to help students learn word stress. Later in the learning process, students can point
to the chart themselves. The chart can help students perceive sounds that may not occur in
their first language, and it also allows students to practice making these sounds without relying
on mechanical repetition. It also provides an easily verifiable record of which sounds the
students and which they have not, which can help their autonomy.

The word charts contain the functional vocabulary of the target language, and use the same
color scheme as the sound-color chart. Each letter is colored in a way that indicates its
pronunciation. The teacher can point to the chart to highlight the pronunciation of different
words in sentences that the students are learning. There are twelve word charts in English,
containing a total of around five hundred words. The Fidel charts also use the same color-
coding, and list the various ways that sounds can be spelled. For example, in English, the entry
for the sound /ey/ contains the spellings ay, ea, ei, eigh, etc., all written in the same color.
These can be used to help students associate sounds with their spelling.

As of Y+ + +, the Silent Way was only used by a small number of teachers. These teachers often
work in situations where accuracy or speed of learning is important. Their working conditions
may also be challenging, for example working with illiterate refugees. However, the ideas
behind the Silent Way continue to be influential, particularly in the area of teaching
pronunciation.
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Suggestopedia

Abstract : Desuggestopedia is a teaching method developed by the Bulgarian psychotherapist
Georgi Lozanov. The theory applies positive suggestion in teaching . It it focuses more on
“desuggestive learning” . In practice, physical surroundings and atmosphere in classroom are
the vital factors to make sure that "the students feel comfortable and confident", and various
technique, including art and music,are used by the trained teachers.

Research : The lesson of Suggestopedia consisted of three phases at first: deciphering, concert
session and elaboration.

Deciphering: The teacher introduces the grammar and lexis of the content. In most materials
the foreign language text is on the left half of the page with a translation on the right half, i.e.
meanings are conveyed via the mother tongue not unlike the bilingual method.

Concert session : In the active session, the teacher reads the text at a normal speed, sometimes
intoning some words, and the students follow. In the passive session, the students relax and
listen to the teacher reading the text calmly. Music is played in the background.

Elaboration: The students finish off what they have learned with dramas, songs, and games.

Then it has developed into four phases as lots of experiments were done: introduction, concert
session, elaboration, and production.

Introduction: The teacher teaches the material in “a playful manner” instead of analyzing lexis
and grammar of the text in a directive manner.

Concert session (active and passive): In the active session, the teacher reads with intoning as
selected music is played. Occasionally, the students read the text together with the teacher,
and listen only to the music as the teacher pauses in particular moments. The passive session is
done more calmly.

Elaboration: The students sing classical songs and play games while “the teacher acts more like
a consultant”.

Production: The students spontaneously speak and interact in the target language without
interruption or correction.

Teachers should not act in a directive way, although this method is teacher-controlled and not
student-controlled. For example, they should act as a real partner to the students, participating
in the activities such as games and songs “naturally” and “genuinely.” In the concert session,
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they should fully include classical art in their behaviors. Although there are many techniques
that the teachers use, factors such as “communication in the spirit of love, respect for man as a
human being, the specific humanitarian way of applying their ‘techniques’” etc. are crucial. The
teachers not only need to know the techniques and to acquire the practical methodology
completely, but also to fully understand the theory, because, if they implement those
techniques without complete understanding, they will not be able lead their learners to
successful results, or they could even cause a negative impact on their learning. Therefore, the
teacher has to be trained in a course taught by certified trainers.

The method for Adults includes long sessions without movement. and materials that are
appropriate for adults. Children, however, get impacts from “the social suggestive norms”
differently and their brains are more delicate than those of adults. Therefore, another method
with different materials should be applied to children, which better matches their
characteristics. Lessons for children are more incidental and short, preventing the children from
the negative pedagogical suggestions of Society. It is important to tell the parents about the
method and their roles because they could influence children both negatively and positively,
depending on how they support the kids.

Suggestopedia has been called a "pseudo-science". It depends, in a sense, on the trust that
students develop towards the method. Lozanov never admitted that Suggestopedia can be
compared to a placebo. He argues, however, that placebos are indeed effective. Another point
of criticism is brought forward by Baur who claims that the students only receive input by
listening, reading and musical-emotional backing, while other important factors of language
acquisition are being neglected. Furthermore, several other features of the method, like the
'nonconscious' acquisition of language, or bringing the learner into a childlike state are
guestioned by critics.
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Community Learning Language

Abstract : Community language learning (CLL) is language-teaching method in which students
work together to develop what aspects of a language they would like to learn. It is based on the
Counseling-approach in which the teacher acts as a counsellor and a paraphraser, while the
learner is seen as a client and collaborator.

Research : The CLL emphasizes the sense of community in the learning group, it encourages
interaction as a vehicle of learning, and it considers as a priority the students' feelings and the
recognition of struggles in language acquisition. There is no syllabus or textbook to follow and it
is the students themselves who determine the content of the lesson by means of meaningful
conversations in which they discuss real messages. The foreign language learner's tasks,
according to CLL are (V) to apprehend the sound system of the language (Y) assign fundamental
meanings to individual lexical units and (') construct a basic grammar. In these three steps, the
CLL resembles the Natural Approach to language teaching in which a learner isn’t expected to
speak until he’s achieved some basic level of comprehension.

There are © stages of development in this method.

“Birth” stage: feeling of security and belonging are established.

As the learners' ability improve, they achieve a measure of independence from the parent.
Learners can speak independently.

The learners are secure enough to take criticism and being corrected.

The child becomes an adult and becomes the know-er.
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Total Physical Response

Abstract : Total physical response (TPR) is a language teaching method developed by James
Asher. It is based on the coordination of language and physical movement. In TPR, instructors
give commands to students in the target language, and they respond with whole-body actions.

Research : The method is an example of the comprehension approach to language teaching.
The listening and respondingserves two purposes: It is a means of quickly recognizing meaning
in the language being learned, and a means of passively learning the structure of the language
itself. Grammar is not taught explicitly, but can be learned from the language input. TPR is a
valuable way to learn vocabulary, especially idiomatic terms, e.g., phrasal verbs.Total physical
response is often used alongside other methods and techniques..In total physical response,
students are not forced to speak. Instead, teachers wait until students acquire enough language
through listening that they start to speak spontaneously. At the beginning stages of instruction
students can respond to the instructor in their native language.The ultimate goal of the method
is to develop oral fluency. Lessons in TPR are organized around grammar, and in particular
around the verb Grammar is not explicitly taught, but is learned by induction. The majority of
class time in TPR lessons is spent doing drills in which the instructor gives commands using the
imperative mood. Students respond to thesecommands with physical actions. Initially, students
learn the meaning of the commands they hear by direct observation.
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Communicative Language Teaching

Research : The communicative approach, is an approach to language teaching that emphasizes
interaction as both the means and the ultimate goal of study.

CLT is usually characterized as a broad approach to teaching, rather than as a teaching method
with a clearly defined set of classroom practices .

An emphasis on learning to communicate through interaction in the target language.

The introduction of authentic texts into the learning situation.

The provision of opportunities for learners to focus on the learning process itself.
Enhancement of the learner’s own personal experiences as contributing elements to learning.
An attempt to link classroom language learning with language activities outside the classroom.
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Content-based instruction

Research : Content-Based Instruction (CBI) is designed to provide second-language learners
instruction in content and language:

). Learners are exposed to a considerable amount of language through stimulating content.
Y. CBI supports contextualized learning; learners are taught useful language that is embedded
within relevant discourse contexts rather than as isolated language fragments.

Y. Complex information is delivered through real life context for the students to grasp well .
¢. In CBl information is reiterated by strategically delivering information at right time &
situation compelling the students to learn out of passion.

°. Greater flexibility & adaptability in the curriculum is deployed as per the student's interest.
1. It gives hands on experience to the learner.
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Task-based language learning

Research : Task-based language learning (TBLL), also known as task-based language teaching
(TBLT) or task-based instruction (TBI) focuses on the use of authentic language and on asking
students to do meaningful tasks using the target language. Such tasks can include visiting a
doctor, conducting an interview, or calling customer service for help. Assessment is primarily
based on task outcome (in other words the appropriate completion of real world tasks) rather
than on accuracy of prescribed language forms. This makes TBLL especially popular for
developing target language fluency and student confidence. As such TBLL can be considered a
branch of Communicative Language Teaching (CLT).
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Participatory Approach

Research : Participatory approach is a teaching strategy that incorporates themes or content
area that are of interest to the learners. The themes derive from real issues that affect
students’ daily lives where language learning is used as a vehicle to solve social problems. The
goal of this method is to use language learning as a tool to provide solutions to social problems
that impact learners in their daily lives.
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